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ABSTRACT

The preponderance of fraud and fraudulent activities in the Nigerian public sector especially as it relates to educational sector remains of serious concern. The Academic Staff Union of Nigerian Universities (ASUU) claimed explicitly that within the last decade, the government had misused public funds meant for the educational sector. ASUU members have on various occasions accused the government of malpractices and fraud in the implementation of finance related programs for the educational sector. This development questions specifically the extent to which the provisions of the Universities Act of 2003 (which, among other things, assert the autonomy of Nigerian universities) have been implemented, and thus raise questions more generally about the future of students in Nigeria. The persistent questions being sought by the academics and indeed stakeholders in the Nigerian educational sector is the extent to which the actions/inactions of the Federal Government towards funding of Nigeria’s public universities affect the performance of the academics. In order to provide answers to these questions, a sample of 400 academic staff from three federal universities located in the north- western Nigeria were assessed using a five Likert-scale questionnaire. A multiple logistic regression was employed to test the relationship between two predictor variables (Funding and Working Condition) and two response variables (Seminar and Workloads). The results indicate that while the predictor variables have a significant impact on one component of academic staff performance (Seminar), the results equally show that the predictor variables have no significant impact on the component of academic staff Workloads. The paper recommends that government should take decisive action aimed at revitalizing the Nigeria’s educational sector especially in the areas of funding and working conditions.  

INTRODUCTION

The magnitude of the problem of funding and wage grievances in Nigeria’s education sector has led to series of strikes by the Academic Staff Union of Universities (Ajetomobi and Ayanwale, 2009:8). Hence, this disrupts the learning process which further damages the educational system.  Students are the most affected of all stakeholders as they are the direct victims of these incessant strike actions by ASUU. The university calendar has been constantly disrupted due to these industrial actions. This makes learning and research difficult for students.  


Parents are also indirect victims of these conflicts. This is because ASUU’s frequent strikes have increased the length of time during which their children or wards stay at home, leading to wastage of resources and placing further burdens on household economies which are already often overstretched. Some parents, especially those from low income families, though dissatisfied with the situation, are unable to send their children to private universities. Nevertheless, the rate of enrolment in private universities has been on the increase during the past few years (Sylvester, 2012) 

Apart from students and their parents, the crisis also affected the quality of graduates produced by the universities. This has been revealed by the employers of labour on several occasions. There is a huge mismatch between the output of university trained graduates and the demands of the labour market there-by reducing the employment prospects of the average Nigerian undergraduate (Abayomi, 2013). While it can be argued that unemployment in Nigeria is partly attributable to the existence of a larger pool of graduates produced by the university system than the economy can absorb, there are numerous questions surrounding the quality of skilled labour. Even when some graduates are able to find a job, most employers have reservation about the quality of their education. Employers have expressed serious worries about two of the skill areas, namely ‘communication’ and ‘technical skills’. (Dabalen and Oni, 2000:22). Many graduates lack proficiency in written and spoken English, which is evident from their inability to formulate correct sentences, or even prepare a simple report. In technical fields such as engineering and production, the story is the same. While employers can confirm that graduates are able to demonstrate considerable depth of knowledge in technical concepts, they are hardly able to apply this knowledge or skills in solving problems that enhance productivity. The major reason for this is that, because they are devoid of resources, universities tend to concentrate on theoretical teaching with little or no practical training. Consequently the average Nigerian graduate is unfamiliar with the tools or processes involved in the work-place however conventional such equipments or processes are. Suffice to say that the combination of massive graduate unemployment and low productivity among the few employed graduates represent a poor social return on public investment. 

The quality of graduates, arguably, is a reflection of the quality of academic staff, the dearth of learning facilities such as libraries, laboratories, classrooms and so on, as well as inadequate financing. Perhaps, the most critical factor is the problem of deterioration in staff quality. In fact, a direct consequence of the poor emolument and working conditions of university employees is the phenomenon of brain drain from Nigerian Universities. The phrase ‘brain drain’ is a term used by the union members to reflect the loss of intellectual capacity from the Nigerian universities and other professions. Pemede (2007:361) notes: 

Without an internationally competitive remuneration for university teachers in Nigeria, the mass migration of academics to both African and non-African countries where the conditions of service and facilities of academic study are much more attractive would be inevitable 

Evidently, there are huge inequalities in the remunerations of university lecturers when compared with those of their colleagues in some other African universities, let alone when compared with academic staff salaries in developed countries. Similarly, prior to the 1970s, the salaries of a professor and the Chief Judge of the federation were at par. Now, the gap is very wide. ASUU has particularly focused on the fact that this wide disparity in wages of lecturers across sectors and across countries has led to significant rates of staff attrition from Nigerian universities in favor of greener pastures overseas or in the private sector. Even those students who graduate with first-class degrees are likely to refuse offers to become graduate assistants because of the poor career prospects. 


This so-called ’brain drain’ is also fuelled by the underfunding of infrastructural facilities, which further exacerbates the frustration of the Nigerian academics in their teaching and research efforts. It is worthy of note that the Nigerian government is willing to expend huge sums of money on high-profile public projects, whilst neglecting the educational sector.  This has serious implications for the retention of a body of key academic staff. The adverse impact of these policies can be better appreciated when one considers what has happened to the health sector in Nigeria, where most of the medical academic staffs in charge of the University Teaching hospitals have gone overseas, because they are relatively underpaid. In the same vein, many African Governments, including that of Nigeria, prefer to pay huge sums of money (in foreign currency) to hire expatriates as consultants, while the local intellectuals are devalued and under-appreciated. For example, taking a wider African perspective, Emeagwali (2008:1) notes that it is a contradiction that Africa “spends four billion dollars annually to recruit and pay 100,000 expatriates to work in Africa but fails to spend a proportional amount to recruit the 250,000 African professionals now working outside Africa” In addition, African professionals working in Africa are paid considerably less than similarly qualified expatriates. 

The attrition of academic staff from the Nigerian university system can be seen more clearly when the ratio of staff to students is considered. According to statistics from the Federal Government of Nigeria (2008) there is a total of 18,328 academic staff to cater for 433,871 students in Nigerian universities in the year 2000. But by NUC staffing norms, a total of 33,951 staff members ought to be in the system, indicating a shortfall of 15,718 or 46%. A comparison across other African countries also reveals a shortfall with UNESCO standards (Sylvester, 2012)   

Yesufu, (1996:207) captures the situation in the Nigerian university as follows: 

The student-teacher ratios are worsening in virtually all disciplines. Laboratories are either non-existent or completely denuded of essential equipment and experimental consumables. Libraries cry out for updating with current books, periodicals and research findings. Teachers are grossly underpaid and many have had to resort to migration to other countries to seek how to keep body and soul together, and further their intellectual development. Many others have abandoned academics to the greener pastures of the private industry, the banks and consultancies. Part time jobs and moonlighting have become the rule rather than exception 

This is especially the case in critical fields such as Medicine, Pharmacy, Engineering and Computer Science. The implication of this for development is that as these professionals emigrate, intellectual capital leaves with them, exacerbating the problems of underdevelopment. Even when students enroll for graduate courses in some of these critical disciplines, they usually have no teachers to guide their studies. Consequently, the so-called intellectual capacity required for the future cannot be built. 


Awuzie (2009) a former president of ASUU said in a press conference noted;

Our Country has lost a very significant portion of its academics to the United States of America, Europe and Africa, especially South Africa. The exodus of our young Ph.D holders and academics of other cadres to Southern Africa has intensified in the last seven years. The need to make the conditions of service, salary and non-salary, attractive enough for Nigerian scholars to stay at home even though they are not doing as well as they would do if they were in Europe and America, was the major reason the negotiating committee agreed and even insisted that Nigerian academics should be paid the African average…………

All of these details are provided because they make clearer how these issues affect the quality of the educational sector in Nigeria specifically the Nigerian universities.

Study Questions
In order to provide a framework under which the study will be guided, the following pertinent questions were asked.

· To what extent does funding and working conditions affect the Seminar of    university academic staff?

· How does funding and working conditions affect the Workloads of university academic staff?

Study Objectives
The following objectives were set to be achieved by the study

i. To asses the impact of funding and working conditions on academic staff Seminar.

ii. To asses the impact of funding and working conditions on academic staff workloads.

Study Hypotheses
The following predictions were made which serve as basis for data analysis

H0. There is no significant relationship between funding, working conditions and academic staff Seminar.

H02.
There is no significant relationship between funding, working conditions and 
academic staff Workloads.

REVIEW OF LITERATURE 

Funding pattern of Nigerian Universities 

Matters of interest here is budget allocation to the educational sector which is considered below. 

Budget Allocation to Education

UNESCO guidelines on educational funding suggest that for the educational sector in a developing country like Nigeria to become internationally competitive and yield the desired dividends in terms of national development, both the federal and state governments should devote at least 26% of the annual budget to funding all levels of education. However, at present, the funds allocated to the educational sector in Nigeria do not approach this level. Available statistics reveal that between 1994 and 2009, Nigeria spent, on average, 9.1% of its budget on education (see chart below) When expressed as a percentage of the GDP, the federal government’s spending on education over the same period amounts to an average of less than 2%. Nigeria does not fare well in this matter when compared with other African countries for similar periods. For example Ghana spends 3.6 % of its GDP on education; Kenya spends 6.2%, and Zimbabwe, 9.5% (Arikewuyo, 2004:17). Countries like South Africa, Egypt and Kenya spend a high proportion of their country’s earnings on education. “If South Africa can spend reasonable percentage of its government revenue on education, I see no reason why Nigeria should not spend more on education in Nigeria” – ASUU Official (2012). Thus, ASUU (2013) opined that the amount of money allocated to higher education in relation to the available resources reveals a lot about the value the government attaches to the sector. 

The plain economic facts are thus evidence of a wider disregard for education among the Nigerian elite.  Making reference to a quote by Nelson Mandela, the former President of South Africa on the importance of education. He said (in paraphrase): the only way to keep the people of a nation out of poverty is to give them knowledge, which means to give priority to investing in education. However, if Nigeria is to make any significant progress as a nation, the government will have to increase the value it places on education. In short, what was at stake here is not simply the question of working conditions in the abstract but a wider one of national development more generally. 

Fig 1 Percentage Budget Allocation to Education 1994 to 2009 

[image: image1.emf]
Source: Figures were sourced from the Federal Ministry of Education (various years), Central Bank of Nigeria (CBN) Statistical Bulletin (2009), and Budget Office of the Federation (various years). 

These issues, of course, are shaped also by other factors such as the rising levels of student enrolment which increases the pressure on universities. 

However, beyond the problem of poor wages, ASUU members are also struggling for an increase in the budgetary allocation to the educational sector more generally in order to improve facilities and create a comfortable environment for teaching and learning. Budget allocation has, however, been affected by rising student enrolment and inflationary pressures which increase the funding requirements of universities. When compared to other African countries such as South Africa, Egypt, Botswana and Kenya, Nigeria invests less in higher education and this, according to the union, reveals the seeming lack of value the Nigerian ruling class has placed on higher education. Other factors that have caused the problem of under funding include misplacement of priorities by the ruling class, corruption and misappropriation by political office holders.
The decline in academic wages has seen academics lose their social position in such a way that they have become increasingly positioned as part of a wider working class in Nigeria. This also shows that the question of economic remuneration for academics has been shaped by other political factors (such as the intervention of the military, the effects of structural adjustment, etc). In another sense, the wider question of funding for higher education sector in the country is seen as being an issue not just about jobs and security, but also about national development.

Academic Staff Working Conditions
A major issue of contention between the academic staff union of universities (ASUU) and the federal government of Nigeria (FGN) in common with much trade union activity all over the world is the issue of levels of salary and of the wider conditions of service for members. One may observe the following inscriptions boldly written on the doors of some University academic staff:

My boss is a comedian, the wages he pays are a joke”; “My take-home pay cannot take me home.

 The above slogan was necessitated by the fact that the wages the government pays to the academic staff is meager. Academic staff members are poorly motivated due to poor salaries and allowances, and this has exacerbated the brain drain syndrome in Nigeria (Sylvester, 2012). According to Herzberg’s theory of motivational hygiene, poor workers’ pay and conditions of service lead to dissatisfaction in the workplace. Herzberg noted that an employee may decide to quit his job if he or she sufficiently disliked the working conditions. He or she will only be motivated to work harder when working conditions are reasonably adequate (Pemede 2007:360). 

In Nigeria, not only are workers hardly able to satisfy other needs such as feeding, clothing, and shelter, but work – especially in government establishments – is often insecure, and the payment of salaries is irregular. The result is profound unease for those employed. Under these circumstances, workers have low morale and tend to be significantly demotivated. The average Nigerian worker has been described by Jonnie (1997) and cited by Sylvester (2012) as follows;

The Nigerian worker is referred to as a stranded person who can neither be found at his workplace nor his home. It therefore follows that such a person or persons cannot afford to perform at efficiency level both at work and at home. The result of this kind of action leads to declining productivity not just at individual level but at corporate as well as at the level of the nation state (Johnnie 1997, cited in Johnnie, 2008: 424, Sylvester 2012).

Concerns regarding adequate salaries for university teachers are thus central to the way in which they conduct themselves in the discharge of their core functions. Although, in nominal terms, the total salaries received by university workers have increased over the years, in real terms, salaries have been significantly lowered in value by inflation. Consequently, the average university worker or employee has become economically much poorer in comparison to his or her earnings in previous years. ASUU (2012:32) also opines that:

It is a regrettable development that university lecturers, who are some of the brightest people in the country, are rewarded with wages, that are not attractive and are subject to poor conditions of service. Nigerian lecturers are suffering from hunger, starvation, and poverty. The other day, we learnt that three lecturers died at the University of Calabar in a period of three months due to illness. Many of us are in hardship. Some staff can hardly afford three square meals a day, let alone take care of their medical bills whenever they are knocked down by illness. We are calling on the government to address the issue of wages and our conditions of service. 

What emerges from this is a growing sense of economic desperation among union members. According to them, many university lecturers have been forced to engage in other economic (non-academic related) activities simply in order to maintain themselves. For example, many lecturers serve as consultants to government agencies and other corporate organizations; some operate private businesses/shops both within and outside the university such as printing and photocopying centers, Recharge cards, cyber cafes, hair dressing salons, sewing outfits, restaurants and ‘beer parlours’.

 According to a study conducted by Ushie, Ogaboh, Agba and Best (2010:154) “ there is evidence of academics running taxis after work, while some establish private schools, tutorial classes and learning centers for undergraduate students”. Moreover, the situation makes various kinds of academic corruption more likely. Lecturers may take money from students for performing normal support functions such as project supervision, proof reading and editing, performing statistical tests, etc. In addition, many lecturers sell handouts and textbooks at exorbitant prices, while awarding marks to those who patronize them the most. Ushie’s line of argument is corroborated by evidence from an ASUU official whose comments goes thus:

If our pay package is very attractive, you cannot see lecturers engaging in other private businesses to support their income, such as running consultancy services, photocopying and printing services inside or outside the campus.

A key point emerges here: that is the fact that Nigerian academics who, at the time of independence were very effectively a part of the nation’s professional middle class, find themselves increasingly in a position equivalent to that of the working class, subjected to the need for alternative livelihood strategies, working around the clock (and some times engaging in illicit activities) in order to meet their basic needs.

STUDY METHODOLOGY AND MODEL SPECIFICATION

The paper adopted a documentary and sample survey research design. A total of 645 copies of questionnaire (representing 20% of 3,225 which is the population of the study as at August 2013) were administered to the members of academic staff of ABU, BUK, and UDUS using multi-stage sampling technique. A multiple logistic regression was employed to test the relationship between Funding, working conditions and academic staff Seminar and Workloads.  At 5% level of significance, the paper tests two hypotheses in order to determine whether the data is consistent with the hypothesized statements. Two response variables (Seminar and Workloads) were assessed against two predictor variables (Funding and Working Conditions).  

Model Specification

 A multiple logistic regression model was used to capture the influence of Funding and working conditions on Seminar and workloads elements of academic staff. The formula is derived thus;
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 denotes the magnitude of the impact of the predictor variables      (Funding and working conditions) on the components of the response variables (Seminar, workloads) the paper applied the SPSS package version 19 to simulate the data, hence the following results was found.

RESULTS AND DISCUSSIONS

The results from the simulated data using logistic regression technique are sequentially presented thus;

Table 2:  Estimates of the impact of funding, working conditions on seminar

	               Variables in the Equation(Seminar)

	
	B
	S.E.
	Wald
	Df
	Sig.
	Exp(B)

	
	Funding
	2.972
	.316
	88.677
	1
	.000
	19.538

	
	Working conditions
	2.168
	.271
	64.141
	1
	.000
	8.739

	
	Constant
	-3.884
	.442
	77.187
	1
	.000
	.021


Source: Researcher’s simulation of SPSS

Table 2 reflects the influence of funding and working conditions on the seminar of the selected university academic staff. The results show the combined effect of funding and working conditions on the seminar component of academic staff of the selected universities. The Beta estimates (2.972 and 2.168) in the regression model reflect the magnitude of the contribution of the components of independent variable on the dependent variable. The positive nature of the outcome shows that each component is capable of influencing the dependent variable (seminar). The standard error or white noise error term (S.E .316 and .271) reflects the level at which the model was capable of holding other factors that have the capacity of influencing seminar of university academic staff constant. The Constant figures in the logistic regression (.442 and 77.187 for beta, SE and Wald) are the values of the dependent variable (Y) when other components of the independent variable are set at zero. The Wald figures in the logistic regression model (88.677 and 64.141) shows the test of significance of the beta estimates while the significance level (.000 and .000) shows that the level of influence of the independent variables on the seminar component of university academic staff is positive. Meaning that funding and working conditions have a significant impact on the seminar component of academic staff. 

Since the level of significance is less than 5% significance level adopted in the research, we reject the null hypothesis which states that: funding and working conditions have no effect on seminar presentation of university academic staff. This finding is consistent with the work of Obasi (1991) Julious (2008) and Sylvester (2012) where they concluded that the absence of lack of autonomy and proper funding of the universities will undoubtedly affect the quality and the quantity of the productivity output of the academics. Yet the finding is also inconsistent with the works of Otoba (1987) and Jonathan (1991) who found that seminar presentations of academic staff is function of their zeal towards attaining high level of academic status i.e. promotional prospects within the academic circle. In summary, the regressed results show that all the predictor variables have influenced the seminar component of the academic staff significantly.

Table 3: Estimates of the impact of funding, working conditions on workloads

	               Variables in the Equation(Workload)

	
	B
	S.E.
	Wald
	Df
	Sig.
	Exp(B)

	Step 1
	Funding
	.325
	.189
	2.968
	1
	.085
	1.385

	
	Working –conditions
	.206
	.176
	1.368
	1
	.242
	1.229

	
	Constant
	-.493
	.176
	7.817
	1
	.005
	.611


Source: Researchers’ Simulation of SPSS

Table 3 is a regression results in respect of the impact of funding, working conditions on the workloads of academic staff of the selected universities. The logistic result shows that the beta contributions on underfunding and poor working conditions (.325 and .206) reflect a non significant contribution.

 
By implication, it suggests that the overall contribution of the independent variables on workloads of academic staff is minor. The significance level of .085 and .242 for funding and working conditions which is above 5% level adopted by the research reflects that their influence on the component of workload of academic staff is insignificant, meaning that  the independent variables  have no significant effect on the workloads of academic staff. This prompt the study to accept the hypothesis which states that: funding and working conditions have no effect on the workloads of university academic staff.  The result concurs with the work of Theresa (2007) who concludes that working conditions and financial limitations in the tertiary institutions may not affect workers performance in the tertiary institutions of learning. Using time series analysis, Theresa’s results shows that workload of academic staff is a function of staff student ratio, the number of academic program vis a vis the availability of teaching staff and the institutional policies in respect of academic staff  workloads.

The results equally debunk empirical findings of Obasi (1991), Sylvester (2012) and Julious (2010) where their results indicate that Underfunding and Poor working conditions affect the performance of academic staff. Their findings show that the federalization of universities and the concomitant centralization of their management have made the issue of underfunding a very contentious one. They  further argued that while universities complained bitterly of under funding, the governments on the other hand were more interested in rationalizing such poor level of funding which invariably impact on the performance of the academics.


Other empirical studies (Aminu 2004, Ganiyu 2009 and Matha 2010) have further indicated that although the absolute amounts of grants for universities have been rising over time, the shortfalls have been rising even faster. Julius (2010) asserts that the shortfalls can be attributed to the effects of inflation and other economic variables of the nation. He concludes that the absolute deterioration of the funding of the purely academic sector is therefore even worst than it appears and have lasting impact on the quality of the academic performance. Yet, the study could not establish any significant linkage of their findings in relation to the workloads of academic staff of universities.


The opinion of some ASUU executives of the selected universities indicates that the total amount given to the universities from the year 2000 to 2012 was grossly in- adequate to prosecute the necessary capital projects of the universities. The union further argued that increase in students’ enrolment and a decrease in funding per student are two critical factors causing the underfunding of the universities. But the regression result shows no significant linkage between underfunding and workload of academic staff of universities.  

FINDINGS AND CONCLUSIONS

The followings are the findings of this study;

1. Funding and Working conditions have a significant effect on the seminar component of selected university academic staff with a high influence coming from the component of funding.

2. Funding and Working conditions have no significant effect on the workload component of selected university academic staff. 

Two major conclusions are drawn from the above findings: Funding and Working conditions significantly influence the seminar of academic staff of Nigerian public universities. (ii)  On the other hand, Funding and Working conditions have no significant influence on the workloads of university academic staff of Nigerian public universities 

RECOMMENDATIONS

Based on the findings of the research, the following recommendations are made.

1. Federal government should as a matter of urgency, address the problem of higher education especially in the areas of adequate funding and provision of good working condition. The existing fund allocation for the universities from the federal government account should be increased to a certain level (at least a 15 percent of the national budget). This enables them to embark on researches, conferences and workshops that address the fundamental problems and challenges facing the educational system in Nigeria. The outcome will enhance the quality of teaching and research and enable Nigerian universities to compete globally with international institutions of higher learning. This will no doubt affect the quality of teaching and research in the Nigerian universities. 

2. There should be a tremendous improvement in the working conditions of the universities by the government of the day. The atmosphere of teaching and learning should be created in such a way that will enable teaching and research conducive. Provision of up to date equipments and chemicals for university laboratories as well as high speed internet accessibility and adequate lecture classes and research grants should be provided.  This will enable the output of the universities to be highly qualitative both in terms of students and publications. The students will no doubt be able to compete globally with international students and the academic papers published by the academic staff of Nigerian universities will equally compete with other international publications in terms of quality. 

3. The issue of work load allocation should be revisited by the management of Nigerian universities to pave way for effective and efficient teaching and research by the academic staff. The principle of autonomy and academic freedom should clearly be exercised in the determination of workloads of academic staff. Lecturers are not supposed to be overloaded with courses or supervision of students beyond their normal capabilities. The NUC regulation criterion for Minimum/ Maximum units for individual lecturer per session based on their ranks should be referred to in the course of determination of workload for academic staff. This will enhance the quality of delivery by the academic staff. 



The academic staff in this respect will be more focused to deliver or perform based on the requirements and provisions of the curriculum. It will also assist in enabling the academic staff to devote enough time in supervising the students effectively. The students on the other hand will learn more and have a better understanding of the concepts, principles and philosophies being taught.
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